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Abstract

This study aims to find social support as a mediator of social identity against student stress. This study
uses a stage cluster random sampling technique, the subject of this study amounted to 375 students
scattered on 7 faculties at Yogyakarta State University. The result of the research shows that the social
identity level of students is high, social support is high and stress level is classified. The path analysis a
proved significant with the value of 0.036 <0.05, on path analysis proved significant with a value of 0.016
<0.05, in path analysis proved significant with a value of 0.000 <0.05, and path analysis was proved
significant with value 0.000 <0.05. Mediation analysis is evident and includes partial mediation.
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Introduction

In general, the experience of entering
college is an important transitional period in
life and an important rule in the development
of individual identity (Cassidy, 2004, p.339).
According to Sherman (1994) everyone is
trying to build a social identity. According to
Tajfel (1982) and Turner (1986) argued that
one's social identity is determined by the
group in which the individual is incorporated.
Building a new social identity in college is
inseparable from a problem. Building a social
identity and social category process plays a
key role in building a person's stress ex-
perience and therefore stress arises (Haslam,
Jetten, O'Brein, & Jacobs, 2004). According
to Sussman (2000) (in Baron & Byrne, 2003,
p.- 164), when a person's social context
changes, building a new social identity can be
a great source of stress. Students, especially
new students are partially stressed (D'Zurilla
& Sheedy, 1991) because of the transition en-
vironment to campus life (Towbes & Cohen,
1996). Stress can be very disturbing, even
detrimental to students who can not solve the
problem. For some students, stress is very
dangerous in college life because some level
of stress will cause problems that effect the
life of the student and maybe every business
will fail (Kumar & Bhukar, 2013). Lazarus and

Folkman (1984) suggest that the complexity
of stress occurs due to the relationship be-
tween individuals and the environment re-
gardless of the interaction of internal and
external factors. Other research (Kohn et al,,
1994, Perrez, 1992) found that every day
‘troublesome’ in everyday life (conflict with
spouse, friends, family, struggling with aca-
demic standards, betrayed by friends or re-
jected by social) Negative physical and mental
health more in life. Many previous studies link
stress with students. High levels of stress have
been associated with symptomology, depres-
sion, low well-being (Frazier & Schauben,
1994; McClain & Abramson, 1995). Nelson
(1995) reports that the first and fifth years of
college students have high stress experience
than students in the middle year. They argue
that in the first year students may experience
more stressful experiences due to their major
life transition from high school to university.
Students in previous studies reported
using strategies when they were getting high
levels of stress (Oakland & Ostell, 1996).
According to some previous research results
that can make the stress level of the students
is to receive support by others. Dunkley,
Blankstein, Halsall, Williams, and Winkworth,
(2000), Elliott, Herrick, and Witty (1992),
reported a significant negative relationship be-
tween high social support and low levels of
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student stress. Social support that is part of
social interaction within and outside the
group, receiving information support has an
effect on the surrounding social circum-
stances (Turner, 1991). In some sections, be-
cause identity sharing is the basis of mutual
giving and receiving social support (Haslam,
2005, p. 357). According to Morgan (in Baron
& Byrne, 2003, 244) part of the reason is that
relationships with others are a source of com-
fort when we feel depressed. Social support is
a useful thing when individuals experience
stress, and something very effective regardless
of which strategy is used to deal with stress
(Frazier, 2000). Haslam, Jetten, O'Brein, and
Jacobs (2004) found that students who re-
ceived information support suggested them to
decipher math tasks as challenges and friend-
liness (just from stress or stress), this is only a
positive effect of stress level if it is provided
in the group more than his out-group.

The social category process is thought
to reduce the stress experienced by the in-
dividual, the social category process that is
part of the social identity process can protect
the individual from stress by receiving
support from within or outside his group
(Branscombe, 1999). Perceptions of receiving
support from a person have a significant
influence on the way individuals get to gather
information about identity (Bosch, Segrin, and
Curran, 2012). Previous research has also
found that the process of self-identification of
individuals in their social lives will try to help
other individuals (Levine, 2002). That support
helps the individual to overcome the potential
stress that will occur (Aspinwal & Taylor,
1997). In previous studies (Haslam, 2004)
used patients and bomb squad teams as
respondents. While this Research takes the
first year students to know better about the
dynamics of social identity experienced by
students during the transition period. New
students in collecting information about their
social identity have a demand to be able to
understand themselves in social life, it can
bring stress for students. Therefore this
research is emphasized on social support as
mediator of social identity process during
transition from high school to college to
stress experienced by first year batch student.

Social Identity

Social identity is defined as the in-
dividual's knowledge that an individual be-
longs to a particular social group together
with some emotional meaning and value of
group membership (Tajfel 1972a, p. 31).
Baron and Byrne (2003) state that social iden-
tity does not come by itself. The establish-
ment of an identity is a process of motivation.
According to Hogg (2004, p. 252), the per-
spective of social identity is self-awareness
whose main focus is more specifically given to
inter-group relationships, or relationships
among individual members of small groups.
Tajfel (1982) and Turner (1986) suggest that a
person's social identity is determined by the
group in which the individual is affiliated.
Turner, Hogg, Oakes, Reicher and Wetherell
argue that social identity theory explains that
the process of social identity formation by
individual self-categorization by reflection of
something that becomes object and can be
categorized, classified so that it becomes part
or related to the social category in question.
Social groups are two or more individuals
who share social identities both public and
private, or almost identical, meaning to
assume the individual self as a member of the
same social category (Turner 1982, p. 15).
According to Hogg (2004), social identity is
generally viewed as an analysis of intergroup
relationships among social categories on a
large scale and social identity is also defined as
the process of forming cognitive conceptions
of social groups and group members. One
result of self-categorization is the increasing
of social identity and the decline of personal
identity, group identity, group objectives, and
the influence of other group members be-
comes more important than personal identity,
personal goals, and personal motives in
guiding beliefs and behavior (Oakes, Haslam,
& Turner, 1994).

Social Support

Social support can be interpreted as a
perceived pleasure, concern, appreciation, or
assistance received by someone from another
person or from his group. This social support
includes five dimensions, namely emotional
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support, award support, support in the form
of direct assistance, information support and
support from social networks (Sarafino, 1994,
p. 102). The definition of social support refers
to the comfort, attention, appreciation, or as-
sistance provided by others or groups to
individuals (Sarafino, 2006). Cohen and Wills
(1985) define social support as the help and
support one gets from interacting with others.
Meanwhile, according to Jacob (in Otrford,
1992), social support is a form of behavior
that fosters a sense of comfort and makes
individuals believe that individuals are re-
spected, respected, loved and others willing to
give attention and security. According to
Sarafino (2002), social support refers to
comfort, caring, self-esteem or any form of
assistance that individuals receive from others
or groups. Social support is defined by
Gottlieb as verbal or non-verbal information,
means, assistance, real or behavior given by
persons familiar with the subject in their so-
cial environment or in the form of attendance
and matters that may provide an emotional
advantage or effect on The behavior of the
recipient. According to Sarafino (2002), the
support received by someone from others can
be called with social support. Social support
can include emotional support, awards or self-
esteem support, instrumental support, infor-
mation support or group support. According
to the World Health Organization (2003),
stress is the reaction or the body's response to
mental stress ot the burden of life.

Stress

Stress according to Sarafino (1990) can
be classified in various viewpoints such as:
Stress as a stimulus or independent variable
affecting the individual state, stress is seen as
a response or dependent variable, and stress is
the result of interaction with the environment.
There are two components of stress that is
the psychological response shown by behav-
ior, mindset, and emotion as well as physio-
logical responses. According to Taylor (1995),
stress is the result of an individual assessment
process relating to personal resources it has to
face the demands of the environment. Taylor
(1995) says that stress response can be physio-
logical, cognitive, emotional, and behavioral

responses. Stress events at least there are two
interrelated things that are things, events, peo-
ple, and circumstances that are the sources of
stress. And people who experience stress
(Harjana, 1994, p. 11).

Method

The population of 5,780 undergraduate
students of Yogyakarta State University class
of 2016 consists of seven faculties. According
to Leon and Pagoso's Table (in Wagiran,
2014, pp. 172-173), if the population is
around 5,000-6,000, the samples taken are
about 375 respondents. After that, the re-
searcher used the a stage cluster random sam-
pling technique to determine the respondents
of the study. Starting from one university area
in the cluster to seven faculties. Based on the
number of students, each faculty found the
percentage of respondents per faculty as pre-
sented in Table 1.

Measure

Social identity scale adapted from AIQ-
IV from Cheek and Briggs (2013), with 42
items. Measures 4 aspects, namely personal
identity orientation, relationship identity ori-
entation, social identity orientation, and col-
lective identity orientation. Each item consists
of a value of 1-5 answers. Through the 42
item expert judgment it becomes 48 points,
due to some confusing points on two dif-
ferent activities. The grains were validated
using product moment correlation, found
seven grains of fall (11, 14, 22, 24, 31, 34, 48)
because the correlation was less than 0.3 and
41 grains. The social support scale used is the
list of interpersonal support evaluations from
Cohen (1985). With 12 points to measure 3
dimensions of social support. All the items in
the validation through product moment cor-
relation and all have a correlation above 0.3 so
there are 12 points. Each dimension is mea-
sured by 4 items and has 1-4 points. The
stress scale used is the stress scale from
Cohen (1983). Consists of 10 items. Consists
of 1-5 points. The 10 grains were validated by
product moment correlation and 3 grain
drops (4, 7, 8) leaving the remaining 7 items.
Based on the result of reliability test of social
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Table 1. Percentage of respondents

Details

Description

No Purpose
1. To know the sample for % x 100%=15.467
faculty of educational science 15467

%o

oo

9o5

Number of samples for faculty of
educational science: 58 students

x 375 =58.001

2. To know the sample for —— x100%=17.215% Number of samples for faculty of
5780 )
faculty of language and art 17,215 language and art: 65 students
oo ¢ 375=64.556
3. To find the sample for the % £ 100%=13.443% Number of samples for faculty of

faculty of mathematics and 13443

mathematics and natural sciences:

natural sciences wo * 375=50.441 50 students
4. To find the sample for the % x100%=11.505% Number of samples for faculty of
faculty of social sciences 11505 social sciences: 43 students
oo £375=43.143
5. To find the sample for the % 1 100%=20.657% Number of samples for faculty of
faculty of engineering 20,657 engineering: 78 students
oo £ 375=77.463
6. To find the sample for the % 1 100%=8.875% Number of samples for faculty of
faculty of sport science BETs sport science: 33 students
7. To find the sample for the % 1 100%=12.837% Number of samples for faculty of
faculty of economy 17 eaT economy: 48 students
x373=48.138

oo

Table 2. Formulas for categories on each variable

Formula Category Variable
Social Identity Social Support Stress
(M+1SD) High (123+1.13.67)=x>136.67  (24+1.3)=x>27  (14+1.1,17)=x>15.17
(M-1SD)-M+1SD)  Medium  109.33<x=>136.67 21=x=>27 12,83<x215.17
(M-1SD) Low (123-1.13.67=x=<109.33 (24-1.3=x=21 (14-1.1,17=x=<12.83

identity variable has coefficient value of 0.904
alpha, on social support variable coefficient
value of alpa equal to 0.796, while at variable
of stress coefficient value of equal to 0.812.
The more the coefficient of negligence ap-
proaches the value of 1 the better.

Categorization

The mean value of social identity is 82,
the standard deviation of 13.67. The mean
value of social support is 30, the standard de-
viation is 3, while the mean stress is 14 and
the standard deviation is 1.17. Based on the
mean and standard deviation results are clas-
sified into 3 levels: high, medium, and low
(see Table 2).

The values of social identity categories
include higher than 136.67, medium category
values between 109.33 and 136.67, and at low-
er category values less than 109.33. Social sup-
port category values include high over 27, me-
dium category values between grades 21 and
27, and on lower category values of less than
21. Stress category values include high over
15.17, medium category values are between
grades 12.83 and 15.17, and at a low category
value of less than 12.83. After that on each
faculty determined according to the standard

score categories found the results as seen in
Table 3.
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Table 3. Category by faculty

Social Identity Category

Social Support Cateogry

Stress Category

Faculty

Total

Observed Cum Prob

High Medium Low High Medium Low High Medium Low

Educational 54 4 0 51 7 0 15 26 17 58
Sciences

Languages and Art 53 5 2 59 6 0 29 22 14 65
Mathematics and 42 8 0 48 2 0 15 20 15 50
Natural Science

Social Science 41 2 0 42 1 0 12 21 10 43
Engineering 74 4 0 74 3 1 19 35 25 78
Sport Science 27 5 1 30 3 0 17 12 4 33
Economy 43 5 0 45 3 0 18 17 13 48

Normal P-P Plot of IDENTITAS_SOSIAL Normal P-F Plot of DUKUNGAN_SOSIAL Normal P-P Plot of STRES
£ g, £ °
°n°l3° N o,

Observed Cum Prob

Figure 1. Plots of social identity, social support, and stress

Based on Table 3, the categories of so-
cial identity in each faculty are high, the ave-
rage student has a high value for the process
of social identity. Social support categories on
each faculty are high, the average student has
a high score in obtaining social support.
Categories of stress in every faculty including
moderate, average students experience stress
at a moderate level. This can be corroborated
by other research results, Haslam (2004) states
that social support can be a contributor to the
low levels of stress experienced during the
process of social identity.

Findings and Discussion

Findings

In this study there is a prerequisite test
conducted in advance to see the data is good.
The prerequisite test of data normality using
the One Sample Kormonogorov-Smirnov
Test technique has the hypothesis: Data is
normally distributed.

Social identity variable has asysmtotic
significance value 0.318 more than 0.05 so

social identity variable has normal data. Social
support variables have asysmtotic significance
value of 0.126 over 0.05 so that social support
variables have normal data. Stress variable has
asysmtotic significance value more than 0.101
so that stress variable have normal data. The
data is reinforced by the plots presented in
Figure 1.

Based on the P-Plot, the social identity
data, social support and stress proved normal.
Looking at the diagonal line indicates that the
dots are located or near the line with the
diagonal.

Test autocorrelation prerequisite using
Durbin Watson (DW). The value in this study
DW 1.906, with the value of Du 1.8762 on
the DW table using k = 2 independent va-
riables and the number of respondents N =
375. It is known that DW value is higher than
Du value and it can be concluded that there is
no autocorrelation. The multicollinearity pre-
requisite test uses the Variance Infinity Factor
(VIF) value of 1.009 to less than 10, while the
tolerance value of 0.991 is greater than 0.100
so it can be concluded that there is no multi-
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collinearity. Test the dummy variable by using
the qualitative variable of sex, to know the ef-
fect of gender on stress experienced by the
student. Researchers use these provisions: fe-
male = 0, male = 1. Thus, the hypothesis is as
follows: Gender has an influence on stress
levels experienced by students.

Based on the results of SPSS, it is found
that the significance value 0.286 < 0.05. Then,
the decision is no gender effect on the level of
stress experienced by students.

Regression

Data analysis in this study using the
provisions (Baron & Kenny, 1986). There are
four stages of assumption test, so it can be
called that variable mediator. Stage 1 path a-
nalysis c is to connect simple regression analy-
sis between independent variable X with de-
pendent variable Y, regression analysis ¢ sig-
nificance value is 0.36 < 0.05. Stage 2 path
analysis a is connecting simple regression a-
nalysis between independent variable X with
variable mediator M. Regression analysis a
significance value is 0.16 < 0.05. Stage 3 b
path analysis is to connect a simple regression
analysis between the M mediator variable and
the dependent variable Y. The regression a-
nalysis b significance value is 0.00 < 0.05.
Stage 4 path analysis ¢ 'is connecting multiple
regression analysis between independent vari-
able Y and variable mediator M with depen-
dent variable Y. Regression analysis ¢' signifi-
cance value 0.00 < 0.05. Thus, the hypothesis
is as follows: Social support becomes the
mediator of social identity and student stress.

Table 4. Regression test results

Variable Significance
=X-Y 0.036<0.05
a=X-M 0.016<0.05
b=M-Y 0.000<0.05
o= X-M-Y 0.000<0.05

Note. p<0.05

Table 4 shows that the hypothesis of
this study is fulfilled, that social support is the
mediator of social identity and stress experi-
enced by students. Meanwhile, according to
Baron and Kenny (1986) about the mediator
intended in this study including partial media-
tion, because the path ¢ 'variable X-Y remains

significant and its value decreases after the in-
cluded variable M, so called partial mediator.
The previous research results also strengthen
the results of this study. Haslam (2005) me-
diated the effect seen, meaning that there is a
significant relationship between mediator and
social identity. When stress in regression with
(social identification) social identity and social
support proved to be significant.

Table 5. R squared and beta values

Variable R Squared Beta

= X-Y path 0.012 0.108
a= X-M path 0.009 0.097
b= M-Y path 0.117 -0.343
¢’=X-M-Y path 0.138 0.143
-0.356

The R squared of the path analysis is
0.012, while the results of the path analysis of
¢' when the variables of social support me-
diator are included between the social identity
variables and the random stress indicate an
increase of 0.138 indicating that there is an
influence of social support mediation on so-
cial identity variables on stress. While on the
Beta path analysis ¢ shows the value of 0.108,
at the time of analysis path c' indicates that
the value of Beta has increased that is equal to
0.143. The Beta value of path b analysis incre-
ments initially a sum of -0.343 to -0.356 when
entering the path analysis c'. It shows that the
influence of social mediator variables support
social identity and stress on students.

Discussion

Based on the analysis done by the re-
searcher, the social identity level of Yogyakar-
ta State University students is high, consider-
ing there are 7 faculties that have high value in
social identity process. On social identity con-
cerning the process of social identification,
social category, and social comparison. The
student's social interaction will depend on his
previous ability to understand social identity.
The possibility of a social identity develops in
line with the knowledge of the individual self
when joining his group (Cinnirella, 1998). At
the beginning of the student entering a uni-
versity, he will begin to identify himself with
the new environment around him, at a later
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stage the individual will categorize himself/
herself with his/her social group or life, thus
doing a comparison with his social environ-
ment so that the student can understand his
new environment well. Therefore, the social
identity of students is high. As well as social
support found by students from their social
environments while in college are ranked at a
high level, while social support is often found
by students tend to be related to everyday life,
such as material and non-material assistance.
The results of the previous studies also sug-
gest that students receive high social support
from friends because students are supported
by an educational environment in small clas-
ses that provide students with opportunities
to help each other and feel professionalism in
their academic groups (Dwyer, 2001).

The stress experienced by UNY under-
graduate students is moderate, based on the
results of categorization of four of seven fac-
ulties are in the category of being. The level of
stress in each individual can be different, de-
pending on the individual itself. It is confirm-
ed by Marks (2015) that individuals have a
certain level of tolerance for stress. One of
the factors that can make the stress experi-
enced by UNY students is low is the effect of
receiving social support on the process of
social identity, in accordance with previous
results showed that UNY students have a
high level in receiving social support. Social
support can reduce the effects of stress expe-
rienced by individuals so that students' stress
levels are not high or moderate. Haslam,
Jetten, O'Brien, and Jacobs (2004) found that
students who received information support
became a positive effect on stress, stress levels
would decrease. Receiving social support will
consistently protect individuals from the ef-
fects of stress (Cohen, 1992).

Based on the results of the study, re-
searchers found that gender does not have an
influence in the stress process experienced by
students. Based on the results of hypothesis,
testing research in this study found that inde-
pendent variables (X) social identity signifi-
cant to the dependent variable (Y) stress. In
line with the intervening variable analysis that
there must be influence between independent
variables and dependent variables as the form

of line a. According to Haslam (2005) social
identity and social category process is a key
role in the development of one's stress expe-
rience. While the positive relationship occurs
between the student identity against student
stress, the positive relationship is meant if the
social identity experienced by students is high,
then the stress experienced by students is
high. In addition, as for other conditions in
the intervening variable analysis is path b that
must be significant or have influence. In line
b consisting of independent variables (X) the
social identity of the mediator (M) variable or
social support is also found to be significant.
Positive relationship on line b is known that if
the higher the social identity of the student
then the higher the social support will be
found by the students, and vice versa the
lower level of student's social identity the
lower the level of support obtained. This is
inseparable from the process of social identity
that requires a lot of influence from support
around individuals. The distinction between
social identity and social support is underlined
into a relationship that social identity makes
individuals receive social support. Social sup-
port contributes to the development of social
identity (Stephen, 2015). In certain parts,
shared identity gives the opinion that individ-
uals give and receive social support (Haslam,
2005). The results of previous research con-
firmed that the existence of social identity re-
lation to social support of students, so the
higher social identity of students the higher
the social support found by the students. Am-
plified by Haslam (2005) the circular relation-
ship between social identity and social sup-
port, which social support also influences the
development of social identification in the
process of social identity. Sharing identity is
one form of group support or the surround-
ing environment. Various previous research
results corroborate the results of this study.
Proves the significance of the path c, ie
the influence of the variable (M) on the vari-
able (Y) which also proved significant. The re-
lationship shown by the negative path c path
analysis means that if the social support re-
ceived by the student is high then the student
stress level will be low, and if the social sup-
port received by the student is low then the
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stress level experienced by the student is high.
The results were also reinforced by Haslam
(2004), Branscombe (1999), and also Postmes
and Branscombe (2002) who state that sup-
port (in the group) will reduce the effects of
stress. Social support relationships will have a
stress-reduction effect (House, 1981).

The last path analysis is path analysis ¢,
indirect influence of social support as media-
tor variable to identity as an independent vari-
able and stress as a dependent variable so that
hypothesis of this research is significant. In
the previous research results also strengthen
the results of this study. Haslam (2005) insists
that mediation effect is seen, meaning that
there is a significant relationship between me-
diator and social identity. When stress in re-
gression with (social identification) social i-
dentity and social support proved to be sig-
nificant. Social support becomes a mediator
between social identity and stress variables.
The results of this study are corroborated by
other research results, which prove indirect
influence of social support as a mediator. So-
cial support has an indirect effect on individ-
ual identity (Cassidy, 2004). The assumptions
of path analysis are met, path a significant a-
nalysis, significant b path analysis, significant
path c analysis, and path analysis are also sig-
nificant. The hypothesis of this study is ful-
filled, that social support memediatori social
identity and stress experienced by students.
Meanwhile, according to Baron and Kenny
(1980), the mediator referred to in this study
includes partial mediation, because the path
XY variable is still significant and its value
decreases after the inclusion of variable M.
Argues that by meregasi identification deiri
with social support reduces the impact of
conditions between the two, there is an im-
perfect mediation model (Haslam, 2005;
Haslam & McGarty, 2003).

Agreeing with Haslam (2005), social
support has a role as a mediator of social
identity and stress. Branscombe (1999) com-
plies with the argument that social identifi-
cation has an effect because it basically re-
ceives and gets support from members of the
group, where it can be used in coping with
stress. Aspinwall and Taylor (1997) argue that
information support in the social comparison

process has an impact on stress. Basically
gathering information to corroborate the in-
dividual's social identity will make the indi-
vidual indirectly gain support from inside and
outside his group, and that support will have
an effect on student stress. This was confirm-
ed by Haslam (2005) gradually, the experience
of gathering support to identify himself with
the informing individual. The indirect influ-
ence of social support in the process of social
identity to stress has been proven by previous
research, so it can be seen that the indirect
effect of social support variables as a mediator
of social identity and stress of students of
Yogyakarta State University in the year of
2016 proved.

Limitation

In each study must have shortcomings,
as well as this research. Researchers realize if
these shortcomings can provide inspiration
for other researchers to develop science in
this field is more extensive and complex again
of course. The shortcomings in this study can
not be separated from the lack of researchers
in the measurement. Measurements used by
researchers are not too deep, so that can be
used as a reference by other researchers to be
used as further research.
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